
Pupil premium strategy statement
This statement details our school’s use of pupil premium (and recovery premium for the
2022 to 2023 academic year) funding to help improve the attainment of our
disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our
school.

School overview
Detail Data

School name Roughwood Primary School

Number of pupils in school 311

Proportion (%) of pupil premium eligible pupils 111 children, 35.6%

Academic year/years that our current pupil premium
strategy plan covers (3 year plans are recommended)

3

Date this statement was published October 2022

Date on which it will be reviewed October 2023

Statement authorised by Mr N Williams

Pupil premium lead Mrs L Wheeler

Governor / Trustee lead Tony Trueman

Funding overview
Detail Amount

Pupil premium funding allocation this academic year £139,880

School led tutoring grant allocation this academic year £11,310.00

Pupil premium funding carried forward from previous
years (enter £0 if not applicable)

£0

Total budget for this academic year
If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

£151,190



Part A: Pupil premium strategy plan
Statement of intent
At Roughwood Primary School, our aim for all children is that they come to school
each morning with a smile on their face.  We want them to have an enjoyable day,
learning through exciting, stimulating activities, and leave school in the evening proud
of their achievements.  This is irrespective of background or the challenges they face.
We aspire for all our learners, including disadvantaged pupils to achieve highly and
make excellent progress both academically and socially ensuring that they reach their
very best potential and that they become lifelong learners.

At Roughwood Primary School there is no lowering the bar for any pupil and our Pupil
Premium Funding is carefully planned and managed to reduce the academic and
social gap between disadvantaged pupils and non-disadvantaged pupils. Within this,
we recognise that in our school community, there are children who may not qualify for
Pupil Premium Grant, but who we consider to be disadvantaged due to specific
challenges they face and this is considered in our allocation and actions.

Quality First Teaching is our primary approach to meeting the needs of all children and
we strive to provide the best quality teaching and learning experiences. We invest in
our teachers and support staff including pastoral care.  Initiatives in school and
strategies are embedded to support all pupils layered at a whole school level with
bespoke intervention strategies and pupil specific actions. As a result of the increased
opportunities such as residentials, access to SEMH and therapeutic interventions,
educational visits and 1:1 intervention; our pupils are making better than average
progress.

At Roughwood, we recognise that disadvantaged pupils are often middle and high
attaining pupils and as such, we cater our provision for these children to ensure that
they maintain exceptional academic achievement and progress and that they are
provided with enhancing opportunities and experiences to promote high life-long
aspirations.

Our approach will be responsive and cater for the needs of the individual child. Our
strategies will be based on robust assessments, research and findings backed up by
factual information; we will not make assumptions about the needs of disadvantaged
pupils. The approaches we have adopted complement each other to help pupils excel.

To ensure they are effective we will:
● ensure disadvantaged pupils are challenged in their learning and target setting
● act early to intervene appropriately at the point need is identified
● adopt a whole school approach in which all staff take responsibility for

disadvantaged pupils’ outcomes and raise expectations of what they can
achieve

● Carefully manage and track the spending on pupil premium funding and make
changes where the impact is not value for money.
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Challenges

The key challenges to achievement that we have identified among our disadvantaged
pupils.

Challenge
number

Detail of challenge

1 2021/22 Disadvantaged cohort had an Overall Absence of 8.2% which is
below the national average and 3% higher than the non disadvantaged
cohort. Roughwood’s gap to Non-Disadvantaged pupils nationally has
increased by 2.5% from +0.5% in 2018/19, to +3.0% in 2021/22. Our
Disadvantaged cohort's Overall Absence has increased by 1.6% from
3.8% in 2018/19, to 8.2% in 2021/22. 33.6% of Disadvantaged pupils are
persistently absent.

2 Assessments over time show that disadvantaged pupils are at risk
perform below their peers in phonics & early reading. This negatively
impacts their development as readers. Assessments in previous years
suggest that disadvantaged pupils achieve lower than their
non-disadvantaged peers in reading attainment at the end of KS2 and
fewer children achieve the higher standard.

3 Assessments, observations, and discussions with pupils indicate
underdeveloped oral language skills and vocabulary gaps among many
disadvantaged pupils. These are evident from Reception through to KS2
and in general, are more prevalent among our disadvantaged pupils than
their peers.

4 Assessments indicate that math attainment among disadvantaged pupils
is below that of non-disadvantaged pupils. Disadvantaged pupils usually
perform less well on arithmetic and mental calculation that their
non-disadvantaged peers.

5 Our assessments and observations indicate that the education and
wellbeing of many of our disadvantaged pupils have been impacted by
partial school closures to a greater extent than for other pupils. Pupils and
families have identified social and emotional issues for many pupils.
These findings are supported by national studies. This has resulted in
significant knowledge gaps leading to pupils falling further behind
age-related expectations. This is particularly prominent in lower age
ranges within the foundation stage.

6 From our knowledge of the community and from discussions with pupils
during pupil’s voice we found that many of our children, especially
disadvantaged pupils, do not have the same experiences as their peers.
The life experiences are crucial in order to make connections across
learning and we want to give all children as many different life
experiences to shape their identity.
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Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and
how we will measure whether they have been achieved.

Intended outcome Success criteria

Improved oral language
skills and vocabulary
among disadvantaged
pupils.

Assessments and observations indicate significantly
improved oral language among disadvantaged pupils.
This is evident when triangulated with other sources of
evidence, including engagement in lessons, book scrutiny
and ongoing formative assessment and discussions with
pupils.

Improved early reading
attainment among
disadvantaged pupils.

Phonics Screening outcomes in 2023 show that more than
95% of disadvantaged pupils met the expected standard.

Improved reading
attainment among
disadvantaged pupils at
the end of KS2

KS2 outcomes in 2023 show that more than 85% of
disadvantaged pupils met the expected standard and 25% of
disadvantaged pupils met the higher standard.

Improved maths
attainment for
disadvantaged pupils at
the end of KS2.

KS2 maths outcomes in 2023 show that more than 85% of
disadvantaged pupils met the expected standard.

To achieve and sustain
improved wellbeing 7
behaviour for all pupils
in our school,
particularly our
disadvantaged pupils.

Sustained high levels of wellbeing from 2023 demonstrated
by:

● qualitative data from student’s voice, student and
parent surveys and teacher observations

● a significant reduction in bullying
● a significant increase in participation in enrichment

activities, particularly among disadvantaged pupils

To achieve and sustain
improved attendance for
all pupils, particularly
our disadvantaged
pupils.

Sustained high attendance from 2023 demonstrated by:
● the overall absence rate for all pupils being no more

than 4%, and the attendance gap between
disadvantaged pupils and their non-disadvantaged
peers being reduced.

● the percentage of all pupils who are persistently
absent being below 10% and the figure among
disadvantaged pupils being no more than 5% lower
than their peers.

4



Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching

Budgeted cost: £90,000

Activity Evidence that supports this
approach

Challenge
number(s)
addressed

Ensure a strong and consistent phonics
programme is embedded for the whole
school. Training and resources for
delivering phonics curriculum. Improve
achievement in reading throughout the
school.
Bought in Scheme of learning for
Phonics for 2022/2023.
Purchase of a DfE validated Systematic
Synthetic Phonics programme to secure
stronger phonics teaching for all pupils.

A synthetic, systematic
phonics programme followed
with fidelity is shown to
improve outcomes at the end
of KS1 in reading.
High quality text matched
books are proven to foster a
love of reading.

https://educationendowmentfo
undation.org.uk/education-evid
ence/teaching-learning-toolkit/
phonics

2, 3, 5

Embedding dialogic, oracy rich activities
across the school curriculum. Evaluate
and review the implementation of
reading strategies to improve teaching of
reading from KS1 - KS2.

Oral language approaches might
include:

● targeted reading aloud and book
discussion with young children;

● explicitly extending pupils’ spoken
vocabulary;

● the use of structured questioning
to develop reading
comprehension; and

● the use of purposeful,
curriculum-focused, dialogue and
interaction.

Oral language interventions
are based on the idea that
comprehension and reading
skills benefit from explicit
discussion of either content or
processes of learning, or both,
oral language interventions
aim to support learners’ use of
vocabulary, articulation of
ideas and spoken expression.

https://educationendowmentfo
undation.org.uk/education-evid
ence/teaching-learning-toolkit/
oral-language-interventions

https://educationendowmentfo
undation.org.uk/education-evid
ence/teaching-learning-toolkit/r
eading-comprehension-strateg
ies

2, 3

5

https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies


Enhancement of our maths teaching and
curriculum planning in line with DfE and
EEF guidance through the purchasing
and implementation of a Maths Scheme
aligned to the school's vision and ethos.

We will fund teacher release time to
embed key elements of the scheme and
other guidance in school and to access
resources and CPD (including Teaching
for Mastery training).

The DfE non-statutory
guidance has been produced
in conjunction with the
National Centre for Excellence
in the Teaching of
Mathematics, drawing on
evidence-based approaches:
Maths_guidance_KS_1_and_2
.pdf (publishing.service.gov.uk)
The EEF guidance is based on
a range of the best available
evidence:
Improving Mathematics in Key
Stages 2 and 3

4

Improve the quality of social, emotional,
mental, health.  (SEMH) learning.
Employ a SEMH Practitioner.

SEMH approaches will be embedded
into routine educational practices and
supported by professional development
and training for staff.

Engaging with Healthy Schools and the
Shine project to improve lifestyles of our
pupils.

Implementation of the restorative
practice approach to all staff. We will
fund CPD and training for all staff.

There is extensive evidence
associating childhood social
and emotional skills with
improved outcomes at school
and in later life (e.g., improved
academic performance,
attitudes, behaviour and
relationships with peers):
EEF_Social_and_Emotional_L
earning.pdf(educationendowm
entfoundation.org.uk)

5, 6

Musical tuition in school. All pupils,
including disadvantaged pupils are
exposed to the expressive arts through
bought in services.

Buying into Arts experiences, working
with local artists on projects linked to the
curriculum.

Arts participation is defined as
involvement in artistic and
creative activities, such as
dance, drama, music, painting,
or sculpture. It can occur either
as part of the curriculum or as
an extracurricular activity.
Arts-based approaches may
be used in other areas of the
curriculum, such as the use of
drama to develop engagement
and oral language before a
writing task.

https://educationendowmentfo
undation.org.uk/education-evid
ence/teaching-learning-toolkit/
arts-participation

6
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https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation


Targeted academic support

Budgeted cost: £45,000

Activity Evidence that supports this approach Challenge
number(s)
addressed

1:1 tutors to provide
mentoring and school-led
tutoring for pupils whose
education has been most
impacted by the pandemic. A
significant proportion of the
pupils who receive tutoring
will be disadvantaged,
including those who are high
attainers.

Tuition targeted at specific needs and
knowledge gaps can be an effective
method to support low attaining pupils or
those falling behind, both one-to-one:
One to one tuition | EEF
(educationendowmentfoundation.org.uk)
And in small groups:
Small group tuition | Toolkit Strand |
Education Endowment Foundation | EEF

2, 3, 4

Additional phonics sessions
targeted at disadvantaged
pupils who require further
phonics support. This will be
delivered in collaboration
with our local English hub.

Phonics approaches have a strong
evidence base indicating a positive impact
on pupils, particularly from disadvantaged
backgrounds. Targeted phonics
interventions have been shown to be
more effective when delivered as regular
sessions over a period up to 12 weeks:
Phonics | Toolkit Strand | Education
Endowment Foundation | EEF

2, 3

Bought in traded services for
speech and language
interventions and support
and CPD for teaching staff.

Oral language interventions can have a
positive impact on pupils’ language skills.
Approaches that focus on speaking,
listening and a combination of the two
show positive impacts on attainment:
Oral language interventions | EEF
(educationendowmentfoundation.org.uk)

2, 3

Therapeutic SEMH
interventions to support
behaviours for learning.
through 1:1 and group
therapy work.

Metacognition and self-regulation
approaches to teaching support pupils to
think about their own learning more
explicitly, often by teaching them specific
strategies for planning, monitoring, and
evaluating their learning.
Interventions are usually designed to give
pupils a repertoire of strategies to choose
from and the skills to select the most
suitable strategy for a given learning task.

4, 5
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions


https://educationendowmentfoundation.or
g.uk/education-evidence/teaching-learning
-toolkit/metacognition-and-self-regulation

Wider strategies

Budgeted cost: £26,930

Activity Evidence that supports this approach Challenge
number(s)
addressed

Implement a whole school
approach to improving SEMH
in pupils across school from
FS2 to Y6.

Improving children's SEMH and giving
children an understanding of their brain
and how it works support them to
become more independent
self-regulated learners emotionally
equipped to engage fully in school life.

https://www.annafreud.org/insights/blogs
/2019/10/the-importance-of-early-interve
ntion-for-social-emotional-mental-health-
why-it-improves-pupil-outcomes/

1, 2, 5

Whole staff training on
behaviour management,
restorative practice with the
aim of developing our school
ethos and improving
relationships across school.
Engage in PECE Trial the
Sheffield University to support
behaviours and relationships
of youngest pupils in school.

Both targeted interventions and
universal approaches can have positive
overall effects:

Behaviour interventions | EEF
(educationendowmentfoundation.org.uk)

5, 6

To deliver a wide range of
enrichment extra-curricular
activities.
Pupils are able to attend a
wide range of after school
clubs including choir, arts,
sporting, dance and ICT clubs
free of charge. School to ‘buy
into’ the Rotherham Festival to
enable pupils to attend a
variety of activities over the
summer term.
Purchase of Childrens
University.

Arts participation is defined as
involvement in artistic and creative
activities, such as dance, drama, music,
painting, or sculpture. It can occur either
as part of the curriculum or as an
extracurricular activity. Arts-based
approaches may be used in other areas
of the curriculum, such as the use of
drama to develop engagement and oral
language before a writing task.

https://educationendowmentfoundation.o
rg.uk/education-evidence/teaching-learni
ng-toolkit/arts-participation

6

8

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://www.annafreud.org/insights/blogs/2019/10/the-importance-of-early-intervention-for-social-emotional-mental-health-why-it-improves-pupil-outcomes/
https://www.annafreud.org/insights/blogs/2019/10/the-importance-of-early-intervention-for-social-emotional-mental-health-why-it-improves-pupil-outcomes/
https://www.annafreud.org/insights/blogs/2019/10/the-importance-of-early-intervention-for-social-emotional-mental-health-why-it-improves-pupil-outcomes/
https://www.annafreud.org/insights/blogs/2019/10/the-importance-of-early-intervention-for-social-emotional-mental-health-why-it-improves-pupil-outcomes/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation


Embedding principles of good
practice set out in the DfE’s
Improving School Attendance
advice.

This will involve training and
release time for staff to
develop and implement new
procedures and appointing
attendance/support officers to
improve attendance.

The DfE guidance has been informed by
engagement with schools that have
significantly reduced levels of absence
and persistent absence.

Improving attendance and readiness to
learn for the
most disadvantaged pupils. Employed a
deputy attendance officer to work
mornings and focus on improving the
attendance of all pupils.

1

To improve the social,
emotional and mental health of
identified pupils.

Purpose-built Nurture Room to
be further developed and
sustained. Two members of
support staff to be
employed/redeployed to the
nurture room. A maximum of
six pupils to be part of the
nurture room at any one time.
Identify pupils through a
hierarchy of needs.
Bought in training/CPD for
staff to meet the needs of
pupils with SEMH needs such
as ELSA programme.

Behaviour interventions seek to improve
attainment by reducing challenging
behaviour in school. This entry covers
interventions aimed at reducing a variety
of behaviours, from low-level disruption
to aggression, violence, bullying,
substance abuse and general anti-social
activities.

https://educationendowmentfoundation.o
rg.uk/education-evidence/teaching-learni
ng-toolkit/behaviour-interventions

4

Contingency fund for acute
issues.

Based on our experiences and those of
similar schools to ours, we have
identified a need to set a small amount
of funding aside to respond quickly to
needs that have not yet been identified.

All

Total budgeted cost: £135,026.93
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https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions


Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022
academic year.

Aim Outcome

Assessments and observations indicate
significantly improved oral language
among disadvantaged pupils.

Phonics outcomes at the end of Y1 have
increased to 92%. Attainment in Reading
and Writing for disadvantaged pupils has
increased by 27.9% and 23.1%. This
indicates that pupils have a stronger
understanding of oral language and are
able to apply this within the context of their
learning.

Phonics Screening outcomes in 2022
show that more than 80% of
disadvantaged pupils met the expected
standard.

92.3% of the Year 1 Disadvantaged cohort
achieved the expected standard in
Phonics, 12 pupils out of 13. This is 13.3%
higher than the national Non
Disadvantaged cohort at 79.0%.
The school's gap to Non-Disadvantaged
pupils nationally has decreased by 2.3%
from +15.6% in 2018/19, to +13.3% in
2021/22.

78.6% of the End of Key Stage 1
Disadvantaged cohort achieved the
expected standard in Phonics, 11 pupils
out of 14. KS1 Disadvantaged cohort's
Phonics Expected Standard has
decreased by 7.7% from 100.0% in
2018/19, to 92.3% in 2021/22.

KS2 outcomes in 2021/22 show that more
than 80% of disadvantaged pupils met the
expected standard. and 20% of
disadvantaged pupils met the higher
standard.

80.0% of the Disadvantaged cohort
achieved the expected standard in
Reading, Writing & Maths, 16 pupils out of
20. This is 14.8% higher than the national
Non-Disadvantaged cohort at 65.2%.
School's gap to Non-Disadvantaged pupils
nationally has improved by 42.7% from
-27.9% in 2018/19, to +14.8% in 2021/22.
The Disadvantaged cohort's Reading,
Writing & Maths Expected Standard has
increased by 37.1% from 42.9% in
2018/19, to 80.0% in 2021/22
Disadvantaged pupils at Roughwood are
in percentile 7 for Reading, Writing &
Maths Expected Standard when
compared to other schools.
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85.0% of Disadvantaged cohort achieved
the expected standard in Reading, 17
pupils out of 20.
85.0% of Disadvantaged cohort achieved
the expected standard in Writing, 17
pupils out of 20.
85.0% of Disadvantaged cohort achieved
the expected standard in Maths, 17 pupils
out of 20.

 Disadvantaged pupil progress scores for last academic
year (2021/22)
Measure Score

Reading +5.09
Writing +4.96
Maths +3.94

 Disadvantaged pupil performance overview for last
academic year
Measure Score

Meeting expected standard at KS2 80% Combined (R 85%, W 85%, M 85%)

Achieving high standard at KS2 10%

The impact of the PPG on attainment and progress at the end of KS1 and KS1 has been
significant. There has been a positive increase in previous years of the number of
disadvantaged pupils achieving the expected standard across all subjects.
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Further information
Additional activity
Our pupil premium strategy will be supplemented by additional activity that is not being
funded by pupil premium or recovery premium.

● The pupil premium lead engages with a LA project to promote and support
disadvantaged pupils across school. Thai involves sharing of good practice,
strategies and initiatives which have impacted positively on disadvantaged
pupils. The work also focuses on those disadvantaged pupils achieving the
higher standard and stretching children's ability in reading, writing and maths.

● The Executive Head and head of school are involved in a LA project to develop
a toolkit of strategies for other schools within teh authority.

● Musical tuition in school. All pupils, including disadvantaged pupils, are exposed
to the expressive arts through bought in services.

● Reduced costs for residentials to ensure that disadvantaged children have the
same opportunities as their peers and have the same experiences which create
lifelong memories of positive learning experiences.
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